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Feedback needs to move students learning forward

Chavlton Feeds Baclk

For feedback to be effective it must be;
* Actionable — students need to be able to use it
* Positive — use feedback as a motivation tool
*  Specific — this allows students to be able to use the feedback and see the improvements made

Effective marking and feedback are a key component of good teaching and learning. By empowering
students to be involved in understanding how they are making progress, it helps to embed and
accelerate their learning. There are a variety of methods that can be used to provide feedback to
students, and guidance for these can be found in Appendix I.

The feedback provided to students should:

Be consistently high quality and constructive.

Model high standards of literacy and oracy.

Be specific so that students know what they have done well and how to improve.
Identify clear and specific areas for improvement through CTG and/or challenge tasks.
Be motivating for students and create a ‘growth mindset’.

Challenge students to think at a deeper level.

Be manageable for students to act upon.
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As Dylan Wiliam and many other researchers in this area suggest, giving time for feedback to be

actioned is crucial. The way feedback is presented is also important. Feedback should be presented

as a direct task.

Types of feedback;

AW

Redrafting

Questions to further explain

Correcting errors or editing work

Completing similar problems

Whole class feedback where WAGOLLs are dissected

Feedback will be regular and timely to have the maximum impact on learning. Curriculum Leaders

will determine the specific timings and the formant of the feedback so that it is appropriate and
beneficial to their subject (Appendix 4).

The key expectations are that feedback are frequent enough to positively impact on progress and
that they are timely in relation to the work the students have completed. Consideration also needs

to be given to teacher workload, and curriculum leaders should set expectations which are

reasonable for teachers and that do not have a negative impact on other aspects of their role or on

their wellbeing.

How can we ensure feedback has an impact but not at the expense of workload?

AW

Live marking

Coded marking

Self marking

Peer marking

Whole class feedback through carefully modelled dissections

The following are minimum expectations in relation to the format of marking and
feedback:

Teacher marking and feedback in completed in green pen.

Close the gap actions are done by the student in red pen

Peer/self-assessment in red pen.

Teacher marking is in the format of what went well (www) and even better if (ebi).
There should be evidence of feedback approximately every 4 lessons — this does
not need to be teacher handwritten comments every 4 lessons.

Charlton Feeds back is done in the format of Whole Class Feedback to address
misconceptions (Appendix 3 - examples)

Teachers focus on standard of work and ensure that students are taking pride in their work in
the lesson. Persistent lack of work, poor standard of work is followed up by the class teacher.
Assessment pieces are marked in line with curriculum expectation

One piece of work per half term should be marked for literacy using the codes set out in the
literacy policy (Appendix 2).

Students should be given time in lessons to complete close the gap and/or challenge tasks
(Appendix 4).

Charlton School



Appendix |: Types of feedback
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Visualisers
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Appendix 2: Marking for literacy coding

C Check your use of capital letters.
P Check for missing or incorrect punctuation.
SP Check your spelling.
A You have missed a word.
VaVaVava There is a grammatical error here. Please rephrase.
/ A new sentence is needed here.
/l A new paragraph is needed here.
W You have used the wrong word.
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Appendix 3: Charlton Feeds back Examples
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Original answer is dissected
following criteria given to the
whole class

WAGOLL answer is dissected as
a class
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*_4 Task: Describe three differences between the populati
| pyramids shown below.
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Nigeria. Which one do you think is which and why?
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Sharing of class feedback with
target questions for students to
extend answer

Whole class close the gap
task with whole class model
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Appendix 4: Close the gap tasks/time

CLOSE THE GAP

I.  Students receives feedback from a teacher or peer.

2. Students are given time to respond to the feedback by
correcting mistakes, improve the work or completing a
close the gap task.

If a close the gap task is not appropriate the student may
be provided with a challenge task to extend their thinking.
4. The teacher/peer checks the improvements and
acknowledges them.
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What impacts do you think overcrowding and pollution
with have on the people of London?
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